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ACTION-BASED ACTIVITIES IN TEACHING CORPORATE
ENTREPRENEURSHIP AT UNIVERSITY LEVEL

ABSTRACT

INTRODUCTION: It is no longe a question of whether (corporate)
entrepreneurship can be taught at university level, but rathe one of
developing and promoting its @eachableOfacets. This explorative research
discusses the university-level course CEntrepreneurial behaviour and
persond resourcesO (EB) run for Masters Students. The corporate
entrepreneurship (CE) element was taught experientially and some action-
based methodswere used. The focus of this article is on these action-based
activities, the am beng to gan a desper undestanding of the students«
perceptionsand of thelearning outcomes.

METHOD: The case study was based on rich written material produced by
students, and a combinaion of quditative methods and observation
techniques was used in theandysis.

ANALY SIS: The action-based activities are described and andysed in the
context of thecrudal elements of action learning (AL).

RESULTS: All of the students claimed to have learned a lot about the CE
phenomenon. They took at least a small step towards developing ther own
entrepreneurial behaviour. It remains to be seen to wha extent such
behaviourwas indilled.

CONCLUSION: AlthoughAL is far from easy to apply in the university
setting it has its advantages in fogering entrepreneurial behaviour. More
research is needed in order to undestand its full potential and the
effectiveness of action-based activities in teaching CE.

REF EREE D MATERIAL Volumell,Issue 2,2006
Journal of Asia En tr epreneur ship and Su sta inabil ity
www.asiaentr epreneur shipjournal.com



INTRODUCTION

Thee is no longe any doubt tha entrepreneurship can be taught at
university level: it is rather a question of developing and promoting its
@eachableOfacets, i.e. the elements tha are teachable (Henry et a., 2005;
Kuratko, 2005). It involves the @rtsO(creative and innovaive thinking) and
the GciencesO(budness and fundiond management competendies) (Jack
and Andeson, 1999; Rae, 2004) This GcienceOis conddeed to be
teachable, even via more conventiond pedagogy, but the @rtQthe matter of
creation and innovdion, appaently is not, at least notin thesame way: itisa
highly subjective skill tha cannot be directly impated given its
fundamentally experiential naure (Jack and Andeson, 1999) It seems that
universities have succeeded relatively well in teaching the GcienceO of
entrepreneurship by providing a conceptua backgroundand stimulating the
necessary andytical thought processes. Some of the cruda notions may
have been ruined in the process, as the andytical approach does not allow
for student imagination to stimulate the @rtQ even thoughit may otherwise
provide a sound platform for entrepreneurial endeavours (Jack and
Andeson, 1999;Kirby, 2004). Even researchers and educators seem to find
it hard to glean the true meaning and intent of the word entrepreneurship
(Kuratko, 2005) Similarly, Hjorth (2003) calls for entrepreneurship that is
not management-focused, and for education tha acknowledges the creative,
playful and passionae student.

The explorative research described in this paper was conduded as part of the
university-level course CEntrepreneurial behaviour and persond resourcesO
(hereafter EB) run for Masters Students. The course was taught
experientially and some action-based methods were used in order to suppat
student learning in thefield of corporate entrepreneurship (CE). The students
were also involved in an R&D project being undetaken by my research
team and commissionad by a municipd social- and health-care organisation.
The project was set up to foder the identification and promotion of CE and
its antecedents.

Theam of this article is to explore the action-based activities implemented
as pat of the EB course, and to gain a degper undestanding of the students«

! By action-based methods or activities | refer here to methods that emphasise learning by doing (see
Rasmussen and Sorheim, 2006).
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perceptions and learning outcomes through their own @vordsO(see Boumer
and Frog, 1996 for a similar approach). The paoe describes the action
based methodsused as well as the results obtained, but indudes no in-depth
discussion of the effectiveness of the course, which would require a more
longitudind approach. Findly, some condusons are drawn and directions
for further experiments and research are suggested.

THE CONCEPT OF CORPORATE ENTREPRENEURSHIP AND THE
CHALLENGESINVOLVED IN TEACHINGIT

Entrepreneurship and oppatunity exploitation do not necessarily imply the
creation of new firms as they may also take place in existing organisations
(see Sharma and Chrisman, 1999; Shane and Venkaaraman, 2000) b a
phenomenon tha is referred to as CE or intrapreneurship. Some attempts
have been made to clarify the conaepts and terminological hierarchy
(Shama and Chrisman, 1999) but no unified understanding has been
reached. | have pumposly chosn to define the terms broadly here in an
attempt to capture the related processes. It is the broad notion of CE tha is
important, notits exact form or guise®.

CE is defined here as entrepreneurship within an existing organisation
regardless of its size b involving emergent intentions and behaviours tha
deviate from the cusomary way of doing busness. The outcome may be not
only new busnesses or ventures, but also other innovative activities such as
produd, service and process innovaions self-renewal, risk taking,
proactiveness, and competitive aggressiveness. (Antondc and Hisrich,?
2001; 2003; 2004 These dimensons differ, but they are closly related,
thereby forming the basis of the phenomenon (Antonac and Hisrich, 2003)
CE is essentially an activity-based conoept tha opeaates at the organisationd
bounday, pudhing current produds and services, noms, technologies,
orientations structures and operations in new directions (Antondc and
Hisrich, 2003) It is not about busness as usud, but rather implies unusud
busness or busness approaches (Thombery, 2001)

2 | acknowledge the fact that CE and intrapreneurship are not exact synonyms, but represent slightly
different phenomena of organisational renewal (see e.g., Sharmaand Chrisman, 1999; « mo and Kolvereid,
2005). This dight definitional difference isnot of crucial importance in this study as the focus is on the
entrepreneurial processes of potential intrapreneurs, future promoters of CE in different organisations.

% Antoncic and Hisrich refer to the concept of intrapreneurship, not CE per se.
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As CE is rooted in theories of entrepreneurship (Sharma and Chrisman,
1999) the chdlengein teachingit is to reach the @rtO The chdlengeis even
greater given tha implementation is usudly consdered more of a
managerial issue (Bcienced (see e.g., Kuratko et al., 2005)than a creative
and innovaive process (@rtd. In order to suppot the true meaning of
entrepreneurship (see Kuratko, 2005 it has been suggested tha learning
approaches and methods that incorporate elements of innovaion and risk
taking should be used (Gibb, 1993;1996; 2002) The thrug of the teaching
should be on the facilitation of learning to suppot corporate entrepreneurial
behaviour.

A typical university setting is unlikely to indude many entrepreneurial
elements (Frank, 1996a Heinonen and Poikkijoki, 2006) Traditiond
teaching methods such as lectures and examinations do not activate CE
(Gibb, 2002; Sogurro, 2004 and do not provide students with an
oppotunity to be actively engaged with the learning process (Gorman et al.,
1997; Fiet, 2000a Kuratko, 2005) If education is to be effective and equip
students adequaely for ther future work and careers there is a need to
expand the pedagogies and to introduce innovaive approaches. Fiet (20000
similarly encourages student-led activities in the classroomin order to foser
involvement in the learning process, but still stresses the importance of the
undelying theories. University-level courses mug suppat students in
learning the theoretical conoepts and putting them into practice, foder
entrepreneurial behaviour and encourage reflection in order to improve
individud peformance (see Edwards and Muir, 2005) It is not only a
guestion of subgance and content, but also one of ddivery and the learning
process. In an attempt to integrate the subdance and process of
entrepreneurial behaviour into the corporate setting, some action-based
methodswere used in teaching CE in the EB course discussed here.

METHODOLOGY

During the EB course | experimented with some action-based methodsin my
teaching of CE. The course objective was to increase undestanding abou
CE and to promote entrepreneurial behaviour within the corporate setting.
Empirically this case study is based on rich written material produced by the
students, namely persond learning diaries and a case-study assignment
(Appendix 1). | used a combination of qualitative methodsand observation
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techniques dunng and after the course in orde to explore student
perceptionsand learning outcomes.

The students were asked at the beginning of the course to describe thar
learning objectives as conaetely as they could, and to list potential
outcomes tha would indicate tha the objectives had been met (see LSbler,
2006 0n increasing student commitment). This information was included in
ther learning diaries, which they kept in order to reflect on ther learning
(see Frank, 1996bon arole of alearning diary in reflection). At theend they
were asked to reflect on how far the initial objectives had been achieved.
The outcome of ther main project  an empirical case-study on CE in a
municipd setting Dwas also a clear indication of ther learning. Findly, the
group discussions activities and exercises conduded during the sessions
enabled me as a teacher and a researcher to observe student reactions and
self-reflection. All these observationsand the written material related to the
action-based activities were carefully analysed in the context of action
learning (AL).

ACTION-BASED ACTIVITIESIN THE CONTEXT OF ACTION
LEARNING

The students on the EB course were actively engaged in the process of

learning: as learners they acquired and generated knowledge through ther

own active search following a problem-solving process (see Zubea-Skerritt,

2002) The activities discussed in this article bear some resemblance to AL,

in which GE real people resolve and take action on real problems in real

time and learn through questioning and reflection while doing soO
(Marquadt and Waddill, 2004,186). Learning is undestood here as a highly

situationd and holistic process, in which students flexibly tackle elusve
problems and combine sodal processes with individud needs (Mumford,

19959. Therefore | have decided to describe and andyse the action-based

course activities in the context of the cruca elements of AL (see Marquat,

1999; 200M& Marquadt and Waddill, 2004), even thoudh | acknowiedge
tha these activities do notincdudeall of the AL components (see Marquardt,

1999; 20049. The elements are discussed one by ong each induding a
description of the course in question (EB course) and an andysis of the
perceptionsand outcomes of the students (EB outcome).

A problem, a project or achdlenge
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AL is built around a problem, a project or a chdlenge the resolution of
which is of great importance to the individud, the team or the organisation.
The problem should be significant, or urgent, for the team or individud to
solve, and should provide oppatuntities for learning (Revans, 1982) It gives
the group meaningful and relevant work, and creates a hook for
experimentation usng stored knowedge (Marquardt and Waddill, 2004).

EB course: A municipal sodal- and health-care organisation wanted to
andyse and develop its ways of working. My research team was
commissionad to support the project, and CE was taken as a future objective
and the basis of our andysis. The research team conduded a large-scale
survey to identify the level and naure of CE within the organisation. The
survey measured a total of nine areas indicating the phenomenon of CE, its
antecedents and outcomes. The areas were andysed sepaately and then
compaed in order to identify related strengths and weaknesses. The
following Figure 1 presents the results of the survey by areas and units
(N=569) the wider the area indde the graph, the higha the level of CE
within the organisation.

Management support, working
culture 3.2/3.0

Municipal decision-making culture Working conditions
3.0/28

Work development
3.3/3.1

3.7/4.0
Customer-orientation Work satisfaction
4.2/4.0 4.1/4.3
Employee as a memeber of sta orking modes
34/34 3.8/3.8

— @ social-care health-care

Figure 1 Indicationsof the phenomenon of CE, its antecedents and outcomes
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The students on my EB course were linked to this andysis and development
project as they were given the task of conduding, in pars, an in-depth
interview with one middle manager within the sodal- and health-care
organisation. Ther task was to gan a degper undestanding of the current
situaion and to identify the role of middle managersin it. They compiled a
case-study report of thar interview. Theresults of the case study and the CE
survey were integrated and reported to the organisation for reflection. The
students were informed beforehand of the objectives of the development
project as well as of the use and importance of ther contribution. It was
made clear that the aim was to contribute not only to ther individud and
grouplearning, butalso to the development of the organisation.

EB outcome: The case-study project was consdered chdlenging and
meaningful. All theparsfindised it in time and were eager to present thear
findingsto the group.
@or onae there@ a task aboutreal life, notonly abouttheories and
charts, and human behaviour, existence, persondity and the desire to
develop are what countJindividud learning diary]

The emphasis, indeed, was on combining theoretical knowledge and
practical application in the context of CE. A theoretical introduction through
more traditiond methods such as reading articles and literature followed by
par and group discussion, provided a good basis for the successful
implementation of the project. It was easy to link the student contribution to
the main project in the organisation, and thusto create value-added for the
cusgomer. In general, the results of the case study suppoted the survey
results, but more importantly, they also gave a more heterogeneous and in-
depth picture of the nature of CE in the organisation: middle-mange's had a
key role in promoting it. Even in the same unit, however, they differed
enomoudy in ther attitudes.
@t was surprising that the interviewees and their attitudes towards
work were so different. Some were notinterested at all in work-
related issues, whereas others were truly committed from the bottom
of thar hearts.Jindividud learning diary]

In addition, the survey and case study portrayed a somewha different
picture of CE in the units studied.
@t was great to oberve from theinterviews that the heslth-care unit
seemed to be much more innovdive and open to changes than the
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sodal-care unit. This could not be seen from the survey results.O
[individud learning diary]

From the learning perspective it was important not only tha the different
pars arrived at different outcomes and conclusonsas different personswere
interviewed, but also tha the survey highlighted some other aspects of the
phenomenon unde study. It became clear to the students that no such thing
as an absolute truth existed in organisationd development, and tha the
reality was condructed and developead by the actors involved.

A diverse group

AL is optmal within alearning group composed of four to eightindividuds
with diverse backgroundsand experiences who are able to maximise various
perspectives and absorb fresh viewpoints (Dilworth and Willis, 2003)
According to Revans (1988, the success of the group lies not in the
capabilities and skills of its individua members, butin the cross-fertilisation
of its collective abilities.

EB course: The group condsted of 12 students. Ten of them were Master@-
level students at Turku Schod of Economics, while the other two had
enrolled via the Open University. These latter two brought some further
working experience and diversity to the group, which otherwise congsted of
secondyear university-level students in the field of busness administration
with relatively scanty, although varying (summer) work experience. The
group met over seven weeks and there were seven joint sessions (of two
hours each). The project work was carried out in pars (with one group of
three), but the theoretical basis of CE and some preparatory work and
exercises were covered during the joint sessions The students also met
autononoudy to work onther projects.

EB outcome: Running a course for secondyear Master@-level students
within a single-faculty university (busness school) with aview to promoting
AL was not an easy task. The group was relatively inexperienced (in terms
of working expeience), and they al had a background in busness
administration or econamics. Holding the course open to (usudly older)
students from the Open University was extremely useful and it enriched the
discussions As the students foundthe atmospheae in the classroom relaxed,
pleasant, and ingpiring the group was prepared to ask good questionsand to
learn from each other. The reflection in the group and pair discussions
REF EREE D MATERIAL Volume ll,Issue 2,2006
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suppoted the learning effectively. However, a wider variety of students
would have benefited the learning process.
dt was interesting to listen to others« achievements as | was really
familiar with the subgance from our own case-study report. The
debriefing session was very fruitful dueto the heterogeneousfindings
of the different groupsJindividud learning diary]

Theimportance of sodal and practical learning (see Rae, 19990n sources of
entrepreneurial learning) was highlighted in this respect. The students
learned from their peers, and also from the municipd interviewees.

The process of reflective inquiry

AL focuses on the right questions rather than on the right answers, and on
wha one does not know as well as on wha one does know (Mumford,
1995b) The questions and reflection are emphasised above factud
statements and opinions as problems are tackled by first asking for
clarification, reflecting and identifying possible solutions and only then
moving towards congderation of strategies and possible action (Marquardt,
2004b) Questions hdp to create a common god, to strengthen listening
skills, andto increase the learning (Marquadt and Waddill, 2004)

EB course: Before beginning the field work (i.e. conduding the interviews)
the students were familiarised with the theoretical concept of CE, and
carried out some action-based activities followed by group debriefing
discussionsin a classroom setting. First, a group assignment to condruct a
poster on CE* served as an oppotunity to reflect on the knowledge ganed
individudly and collectively. The assignment was also designed to promote
a secure and familiar yet creative atmosphae within the group (i.e.
warming-up and group formation), and to encourage the students to actively
engagein ther own learning. In order to complete thetask they had to tackle
the question: QVha are the cruda elements of CE?O The second task
required them to identify entrepreneurial/nonentrepreneurial behaviour by
andysing imaginay account of intrapreneurial organisations prepared by
my students from the previous CE course °. The main question to be

* The students were given one empty poster paper, a pile of magazines and newspapers, glue, scissors and
pens. Their task was to construct a poster portraying CE. Each group presented the outcome and justified its
choices.

® The identification exercise comprised a handful of stories/descriptions of hypothetical organisations
prepared during my previous course on CE, when each student wrote an imaginary story about an
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addressed was: ®low can CE be identified, and what should we be looking
at?OThirdly, the students were thrown into the role-play situaion, and had
no option but to join in the game. Each one was given a specific role
(incorporating an attitudeto CE)®. This activity gave them the opportunity to
take a new kind of role and to probe hidden aspects of themselves, as role-
playing encourages people to view situaions from new perspectives
(Sogunro, 2004). It made them ponder upon how best to demondrate the
character they had been given, and on how they and the others in the group
experienced the situaion.

@ found it far from easy to act my own roleE It was had al of a

sudden to imagine how an intrapreneurial employee would behave in

areal-life situaionEO[individud learning diary]

Thegroupdiscussionsduring and after the exercises suppoted the reflection
process and broadened the learning in the spirit of co-paticipaion (Taylor
and Thorpe, 2004; see also LSbler, 2006). Findly, the project b the case-
study (Appendix 1) D gave the students an oppotunity to apply ther
acquired theoretical knowledge. It integrated two different learning arensas,
the university and the organisation (see Leitch and Harrison, 1999, and as
Binkset a. (2006)suggest, it connected the processes of academic learning,
reflective self-awareness and experiential learning in a practical context. The
students were given guidance in preparing and conduding the interviews,
but they took full responsbility for the implementation of the case-study
(see LSbler, 2006 0n suppoting student autonony and not solving problems
for them). They drafted the themes, conducted the interviews and prepared
the case-study reports, which were presented and discussed in the group.
They could not refer to the CE conaept during the interviews because the
interviewees were not familiar with it, and they therefore had to find ways of
identifying the phenomenon, its antecedents and outcomes by discussing the
individud and organisationd factors that portrayed it.
('he chdlenge was to encourage the interviewees to discuss CE and
related themes when they were not familiar with the concept. You
need to have quite innovaive and down-to-earth questionsO
[individud learning diary]

intrapreneurial organisation. Now the students were asked to judge (and to justify their judgment) how well
their predecessors had managed to capture the essence of CE in their stories.

® The group was given the task of planning and organising a one-day strategy/development event for an
imaginary company in which they were all employed. Each student was given a specific role (position and
task in the company and attitude in relation to CE). The students did not know the others«roles. Therole
play continued until the task was completed, after which the debriefing was conducted in the group.
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It was not only a question of planning and conduding the case-study, but
also of interpreting the results. Wha did each of the findings mean? Wha
did they reveal about the current situaion? During the discussions the
students attempted to move from their own solutions and interpretationsto
seeking what would be best for the municipal organisation.

EB outcome: The theory-based activities allowed the students to test and
assess thar own entrepreneurial skills and capabilities, as well as to imagine
ther future behaviour in managerial situations for example. The course
opened up new perspectives on management and shgped student attitudes
towards work. The theory-based activities made it easier for them to
undestand and assess thar current and past behaviour in ther (summer)
jobs The case-study suppated thar learning mog as they had to ask
guestionsand to integrate theory and practice dunng the process.

Tlearly everyone had attempted to explore the same themes. It was

evident tha the theories had been interndised dunng the sessionsand

now we wanted to test them in practice.(Jindividud learning diary]

Wha was perhgos the mog important was the student reflection during the
course. This study gave contradictory evidence on reflection: on the one
hand the students needed time to interndise the learning experience to be
able to reflect effectively, but onthe other hand it was important to start the
process as soon as the learning intervention had taken place. Teaching
interventionsmay appear separate and sporadic in the short term, but in the
longe term they form more holistic and sequentia learning circles in which
new knowledge and activity continuoudy produe new experiences through
individud reflection in a soda context (Heinonen and Poikkijoki, 2006).
My students very congstently admitted tha even more could have been
achieved had they only realised the importance of reflection from the very
beginning.
Gometimes it would have been better to be able to reflect on your
thoughs jud after the session, but usudly | had time to do tha only
later in the evening, and some ideas might have been lost.(individud
learning diary]

The learning obijectives, the process, the experiences and the results were
discussed in a find group session with a view to integrating all the sources
of learning through student reflection (Fiet, 20009. The shaing and
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drawing of condusons togeher with reflection, are vital aspects of action-
based activities in teaching.

Power to take action

Members of an AL group need to have the power to take action themselves,
or to be assured tha thar recommendaionswill beimplemented (Marquardt
and Waddill, 2004), otherwise the group is in dange of losng its energy,
creativity, and commitment (Marquadt, 2004b) The mos valuable learning
occurs only when actionis taken and reflected upon,for oneis never sure an
idea or a plan will be effective until it has been implemented (Pedler, 1997)

EB course: The students were fully respongble for conducting the case-
study as well as for interpreting the results and recommendations based on
ther findings Such freedom and resporsibility are quite exceptiond for
secondyear Master@ students, whose courses mostly comprise traditiona
lecturing, literature reading and examinations. It was made clear to them tha
any empirical findings and ther implications would be of great importance
and would be incorporated into our find report and discussions with the
cusgomer. The role of the case-study and the survey was highlighted by
inviting the students to participate in the briefing organised for the staff of
the organisation unde study. Given the different time frames of the EB
course and the municipd R&D project, the students could not be given any
cusomer feedback on ther contribution, nor were they able to reflect upaon
theresults and potential measures to betaken with the cusomer.

EB outcome: The students had the freedom and power to organise ther
projects and other learning activities within the EB course. It was made clear
tha it was of utmog importance to ddiver the case-study on time because it
was an elementary pat of a wider, commissionead project. They were not
seen in the cugomer interface, however, in other words the results were
reported and discussed by my research team. In terms of learning it would
have been beter if the students had been involved in reporting ther
contribution not only to the group, but also to the cusomer. Similarly, it was
a pity tha the course ended before the find discussion with the cusomer
was hdd. Even thoughit was made clear to the students at the outset tha it
would be the cusomer who would decide what action to take, it would have
been meaningful and useful for them to recognise the consequences of ther
contribution. However, | dare to argue that their motivation to condud the
case-study and to learn from it did not suffer from the lack of power to take
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action: this approach was chdlenging and motivating enough for second
year Master@ students.
@ enjoyed the case-study and especialy the fact tha our study might
be useful for the organisation.Jindividud learning diary]
dt was a ddightful thoughtthat | was a small part of alarge project in
this city.Jindividud learning diary]

Commitment to learning

As AL was developaed as a method for management learning and
development (Boumer et al., 2000) it is used in solving organisationd
problems providing immediate, short-term bendfits to the organisation
(Marquadt, 20040. Equd emphasisis put on accomplishing thetask and on
thelearning of individuds, teams and organisations The greater and longe-
term multiplier benefits are usudly gained from the latter. The competendies
developda individudly will serve the people concerned throughaut ther
professiond lives (Marquadt and Waddill, 2004)

EB course: At the beginning of the EB course the students were advised that
the course project was not only a learning oppatunity, but also a problem-
solving process in which acquired knowledge and experience would be put
into practice. They were expected to learn about the CE phenomenon, as
well as to practice ther own corporate entrepreneurial skills and
competences for use later in thar professiond lives in different
organisations It was emphasised tha learning was far from an individud
process, and rather induded elements of soda learning from others (see
Rae, 1999)

EB outcome: The students were committed to increasing their undestanding
of the CE phenomenon and to promoting ther entrepreneurial behaviour. A
cynic might say tha they were mog interested in passing the EB course, the
assessment of which was based on the case-study, active participation during
the sessions the take-home examination, and the learning diary (see LSbler,
2006 on the idea tha entrepreneurship courses should not be tested in the
MomalOway). They neverthdess managed together to solve the problems
they faced during the process, and were able to achieve ther project
objectives. Ther learning process, on the other hand, was revealed in ther
learning diaries. They conddered ther halistic learning experience through
action-based activities exciting as it managed to bridge the gg between
academic knowledge and practice by way of active involvement and
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problem-solving in a hands-on multilogue approach involving ther peers
(Hjorth and Johannisson, 2006)
@ fourd the debriefing session interestingE In the find session |
realised how everything | had learned and done during the course
findly became integrated into holistic learning about CE.QJindividud
learning diary]

Thelearning coach

Therole of the AL coach isto ask questions, and to focus on those tha are
related to the learning of the group (e.g., wha could we do better?), of the
individud (e.g., wha have we learned about ourselves?), and of the
organisation (e.g., wha have we learned tha is applicable to our
organisation? (Marquadt and Waddill, 2004) All her/his efforts are
directed towards hdping the group to learn, while the other members focus
on solving the problem. Marquadt (20048) discovered that this makes the
group effective more quickly in terms of problem-solving activities and
groupinteractions

EB course: As ateacher (or acoach) | attempted to hep and facilitate the co-
learning process of my students. | also saw myself as a guide creating
entrepreneurial learning environments and processes (Heinonen, 2006). The
mog important aspect emphasising my role was the debriefing, not the
completion of the exercises or the project. By facilitating the discussion and
the co-learning process, | was attempting to hdp the students to recognise
their own CE potential. In this | acknowledgethat | was not ateacher in the
traditiond sense (onewho teaches), | was a member of alearning group,and
aso a learner in a dialogue with the students (see Leitch and Harrison,
1999)

EB outcome: The action-based activities gave me an interesting oppotunity
to engage my students in the learning process: they had ownership of thar
learning and | acted as a guide and a facilitator (Fiet, 2000b;Hannon,2005).
| trugted ther capabilities and skills and did not provide them with clear
answers.
&T he teacher told as about the objectives of the interviewE She
gave no ready-made suggestionsfor the interview questionsathough
we all expected her to give alist of questionsor tha we would prepare
thelist togdher. She pushed usinto asking questionsso tha we would
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get an idea of wha to do. Findly, things became clear, but anyhow
theinterview was chadlengingE (Jindividual learning diary]

My role as a guide and a facilitator was influenced by my role as an
academic teacher and researcher. Even though| was truly facilitating the
learning of the students, | was also heavily involved with the subgance to be
learnt, namely CE, the field of my particular research interest and expertise.
It was therefore difficult for me to confine myself to the learning process,
and | realised how easily | had started to guide the problem-solving process
of my students. When they faced difficulties in drafting the themes and
guestions to be discussed during the interview, for example, | might have
hdped them too much, or rather too early in the process.

Muring the session we condructed the preliminary questionnare for

theinterview.{individud learning diary]

Similarly, | may have influenced thar reflection dunng the exercises tha
gave them a chance to experience entrepreneurial behaviour, and thus have
prevented some entrepreneurial learning from taking place. It was too easy
for me as an expert to focus on MardCespects of the subgance to be learnt,
rather than concentrating on the creative and sodal aspects of learning so
often emphasised by entrepreneurs themselves (see Collins et al., 2006.
This could have been related to my ultimate responsbilities towards our
cusomer, the municipd sodal- and health-care organisation. Perhgps | did
not trus my students enough,and was perhgos sometimes guilty of making
thingstoo easy and manageable for them (see Lizzio and Wilson, 2004 on
baandng beween guidance and demandg, althoughthey sometimes hinted
at the opposte. Despite my shortcomings as a coach my approach was quite
strange to university students and not traditiondly consdered very
academic. CE as alearning process is abou innovdive action and extending
life beyond experiences, the teaching of which requires an innovaive
approach inviting reflective and intellectud activity (see Hjorth and
Johannisson, 2006) The role of the teacher is to stretch the traditiond
boundaies likewise.

DISCUSSION AND IMPLICATIONS

This study described and anaysed the action-based activities | have used in
teaching CE to Master@-level students on an EB course in the context of the
crucda elements of AL (Marquat, 1999; 2004a Marquadt and Waddill,
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2004) Thelack of theoretically robud studies on different teaching methods
and experiments in entrepreneurship within a university setting was my
motivation. This find discussion is aimed at strengthening the learning
process and further developing the action-based activities in the teaching of
(corporate) entrepreneurship in theuniversity setting.

The course not only focused on the CE phenomenon in its many guises
(Sharma and Chrisman, 1999, it was also amed at encouraging students to
reflect uponther own propendty to benave entrepreneurially, and to identify
and promote CE in any organisationd setting. It was taught experientialy
and some action-based methods were used in order to support student
learning. The focus was on learning about (context and process) as well as
for (practice) CE (Edwards and Muir, 2005) in order to broaden
undestanding of its manifold oppotunities in different organisations A
further objective was to PuhOthe students into CE through the structuring
of learning as an entrepreneurial process (Hjorth and Johannisson, 2006) and
project by usng action-based activities.

All of the students claimed to have learned a lot about the phenomenon of
CE: the conaept, the individud characteristics and behavioural paterns, the
organisationd antecedents and the outcomes on both the individud and the
organisationd level. After the course they were able to identify CE and its
absence in an organisation. They usudly mentional this in ther learning
diaries, and it was confirmed in the group discussionsand in the case-study
reports. Another objective was to promote entrepreneurial behaviour,
namely CE, the assessment of which is far from straightforward. The EB
course incorporated experience, practice and action during and after the
acquisition of the necessary knowiedge (theory). The students learned about
CE through exercises and while solving the problems related to the case-
study. Ther learning took place through questioning, and through feedback
from me and from each other. My observations and experiences in the
classroom gave me reason to bdieve tha they took at least a small step
towards learning O OCE D their own entrepreneurial behaviour B which is
where the invention of new practices takes place (Hjorth and Johannisson,
2006) They claimed to have gained a better undestanding of ther strengths
and weaknesses with regard to CE, and of thar self-image, which was
advantageous in terms of thar future self-development not only in ther
studying and working lives, but also in mastering their persond lives.
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@ think CE is about mastering your own life. A small intrapreneur
livesin al of us, butmine needed to have some encouragement to find
its way outE | feel that my entrepreneurial behaviour did not face its
end, butrather the beginning.Jindividud learning diary]

How well the course managed to indil entrepreneurial behaviour in the
students remains to be seen, however. Thecritical reflectionsin the learning
diaries look promising, but further longitudind research is needed.

Prior research reports a nunmber of cases in which AL has been successfully
applied. It is equdly important to find disconfirming cases tha promote the
further development of the learning process. (Boume et al., 1996)
Andysing the EB course in the context of AL prindples brings up some
issues worth mentioning. Given the fact that AL has been developad and
designad to suppot management learning and organisationd development
(Boumer et al., 2000) it is not directly applicable to Master@-level students
in the university setting: they tend to be too inexperienced and homogenous
to fertilise genuindy new ideas. On the other hand, degp expertise and
professiondism might hinde the development of truly fresh ideas, and
create more pressure in terms of finding a sufficiently chadlenging task for
the group. It was not too hard to find a manageable, athough meaningful,
project with plenty of learning opportunities for these secondyear students,
but from the AL perspective the mos demanding objective to fulfil was to
empower them to take action. They were not given the opportunity to
intervene in the work of the case organisation during the EB course, and
they were merely outside @esearchersO rather than genuine actors
influencdng the development project. In the circumstancesit did not decrease
their motivation, but it certainly weakened the learning outcomes. It would
have been mog valuable for them to reflect uponthe cusomer feedback and
the measures to be taken as a consequence of the project.

This study demondrated tha even thoughAL isfar from easy to apply in the
university setting, it has its advantages in teaching entrepreneurial
behaviour. The action-based activities, with some AL elements, that were
used represent a move from pre-packaged teaching towards a questioning
approach to teaching and learning. Its degp focus on getting something new
and innovdive created and accomplished in the group facing time pressure,
and produang a learning experience of a toughjoint venture, fits extremely
well with the core of entrepreneurship B the entrepreneurial process D in
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which entrepreneurial individuds interact with thar environment and
discover, evaluae and exploit opportunities (Shane and Venkaaraman,
2000; Shook et al., 2003) Action-based activities are less straightforward
and more demanding, but they provide a wider range of learning outcomes
(OHara et a., 1996) The approach has the potential to suppat learning in
the field of (corporate) entrepreneurship in different settings and learning
environments as it addresses and attempts to promote the entrepreneurial
processes of students.

Findly, this EB course was also atruelearning experience for me Bnot only
as ateacher but also as aresearcher. Therole of coach is not an easy oneto
take in academia. Moreover, | sometimes foundit hard to legitimise the use
of action-based activities. Neverthdess, the learning outcomes and student
feedback B demanding more activities, more exercises and more discussions
b encourage me to run new expeiments in teaching CE. It is of utmos
importance to paiently and systematically reflect upon and assess the
respective learning outcomes in the longe term rather than merely to focus
on the handson reactions of the students. Tha is the only way to cumulate
our knowledge of the effects of different approaches, and hence to reduce
the conceptud and contextud shortcomings that make it hard to undestand
what the real effects of entrepreneurship studies and enterprise education are
(see Matlay, 2005) Accordingly, | will continueto combine and experiment
with action and learning in my future teaching endeavours!
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Appendix 1 Written material produed by the students during the course

Learning diary

The completion of a written learning diary was compulsory and a condition
for earning the course credits. The learning diary was used as a method of
self-assessment and process evaluaion in order to hdp the students to reflect
uponthethingslearnt. They used them for working on the learning material,
linking persond experience with the course subgance and notes, and making
a self-assessment and andysis of the contents. The following elements were
incuded:

¥ Persond expectationsand learning objectives

¥ After each session: the highlights of the day and reflection uponwhat
had been learned

¥ Inter-session work, group work in paticular: material related to the
topic on the Internet, media, discussions etc., and writing down the
main points.

At theend of the course the students were asked to assess:
¥ How well the objectives had been reached

¥ Ther own input
¥ Theinputof the other group members
¥ Thecourse as awhole, andto give suggestionsfor improvements.

Each persond learning diary was given to me after the course, and was
assessed as an indication of student performance.

Case-study and therepott

Each par of students (and the one group of three) interviewed one middle
manage within the case sodal- and health-care organisation. Five middle
managers in total were interviewed: three from the sodal-care unit and two
from the health-care unit. The task was the same for all the pars, but the
interviewee was different. Each par prepared a case-study report of ther
interview.
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The objective of the interview was to gan degpe undestanding of the CE
phenomenon and its antecedents and outcomes in the organisations studied.
No format for the report was given beforehand. The reports discussed and
presented the working modes and practices of the interviewees in order to
provide information on the CE phenomenon and its antecedents. Usudly the
naure of the changetha was taking place in the unit was also described in
order to highlight innovaiveness and proactivity. The reports threw light on
the performance and outcomes of CE as identified based on the interview.
They all panted a heterogeneous picture of the CE phenomenon, and even
interviewees from the same unit perceived the current situaion in very
different ways. Ther attitudes towards development (supe&ior-employee)
discussions for example, illudrated the situaion:

@ don®know how useful they are as the employees don®talk.O

[Interviewee A, sodal-care unit]

n the developmrent discussionsl try to identify new innovaionsand

best practices in order to improve our performance.(Interviewee B,

sodial-care unit]
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