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Abstract

In this paper, the implications of the deficiency of the current curriculum models on the entrepreneurial intentions
of Ghanaian university students will be examined with specific emphasis on the mediating influence of risk
tolerance and intrinsic motivation. A quantitative approach was adopted for this investigation with a
corresponding use of structural models among 370 final-year university students of various Ghanaian universities
located at the Bono region of Ghana including the Valley View University, University of Energy and Natural
Resources, Catholic University College of Ghana, Sunyani Technical University, and Anglican University. From the
results, there was a negative influence of the entrepreneurial propensities among the university students as a
result of perceived deficiencies among undergraduate curricular models of these students. In addition, these
deficiencies positively and indirectly worked through intrinsic motivation and risk tolerance but with contrasting
manners; background motivation was found to enhance entrepreneurial intentions whereas risk tolerance
diminished them. The effect of curricular deficits on entrepreneurial intentions is further investigated here as a
complex relationship with their influence on entrepreneurial ambitions and reveals that though their implications
may retard university students' entrepreneurial intentions at the moment, there may be specific psychosomatic
reactions from these implications which may counter or further accentuate them respectively. It provides
imperative information for learning professionals and developers wishing to make up for the gap between the
entrepreneurial potentials and the practical manifestations among Ghanaian university students as
entrepreneurial entities themselves.

Keywords: Entrepreneurship, curriculum models, deficiencies, undergraduate education, entrepreneurial
intentions, risk tolerance, motivation

INTRODUCTION

It is well documented that entrepreneurship is a
major catalyst of economic growth and
development. This is especially the case in
developing countries like Ghana, as identified by Adu
et al. (2020a). According to Costa and Mares (2016),
the major aspect that characterizes entrepreneurs is
that they are risk-takers who exploit opportunities.
This makes the concept synonymous with resilience
and effort made towards adjusting as a result of
changes that affect the economy. Entrepreneurship
is therefore the major factor that everyone
associated with doing business is hoping would
revolutionize industries and aid economic growth
(Odeyemi et al., 2024; Cobbold, 2017).

Learning about and promoting people’s
entrepreneurial intention, which encompasses
qualities such as entrepreneurial passion and
entrepreneurial ambition, is a significant aspect
associated with the promotion of an entrepreneurial
culture, as pointed out by Esfandiah et al. (2019).
The fact that people’s entrepreneurial intentions are
influenced by personality characteristics is verified
by a study conducted by Karabulut (2016). There are
enough ambitious dreamers with bright ideas who
are eager to establish an enterprise of their own, but
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they are believed to encounter unprecedented
barriers in their bid to achieve their aspirations to
turn their ideas into a reality. (Maheshwari et al,
2023; Shahruddin et al.,, 2024)

"Based on studies related to entrepreneurial
intention, there are a number of key factors
influencing one’s decision to become an
entrepreneur.” Personal risk tolerance, self-efficacy,
and motivations (both intrinsic and extrinsic) are
included in the roster; according to Voda et al
(2019), "Engaging in a task for its intrinsic pleasure,
interest, or satisfaction is referred to as intrinsic
motivation." Intrinsic motivation relies in most
instances upon key factors such as enjoyment or
challenge; yet “those who are or feel most motivated
have a positive mental outlook and a superior
memory." The decision to begin a career in
entrepreneurship and any other investment in one’s
future requires a person’s risk tolerance as a key
influencer and can be defined as “the degree to
which a person is or wishes to be willing to take
risks." Individuals who are less hesitant to take the
risk are “more apt to be ambitious and want to
become entrepreneurs,” according to Brobbey et al.
(2022) and would rather “become entrepreneurs
than remain in a fixed-level job." One of the most
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influential factors in making a decision related to
becoming a successful entrepreneur is self-efficacy;
itis deemed to be the belief in one’s self-capability to
“effectively carry out specific activities” as presented
by Brobbey et al. (2022).

Intrinsic motivation explains other elements such as
being motivated to work within entrepreneurial
goals. It would seem to be a phenomenon in itself as
it attracts a person’s ambition and motivation to
engage in a creative level or act to begin a journey as
anewly formed personal ambition to act and react as
one would be expected to be active and functional
within the entrepreneurial environment of a startup.
This is regarded as an adequate approach for
education in establishing an entrepreneurial culture,
and it also has potential effects on students'
perceptions concerning risk-taking and their
intentions to create their own enterprises. The
perception concerning colleges teaching students to
be innovative and identify opportunities in the
business world is supported by Asitik and Nunfam
(2019). However, most past studies have reported
inconsistent results, where most aspects are
individual. Thus, the impact of entrepreneurship
education was inconsistent.

Based on the ideas by Adewumi and Cele (2023), as
well as Olutuase et al. (2023), traditional institutions
of learning are inherently designed to discourage
these qualities of an entrepreneur: innovation,
critical thinking, and adaptability because the end
objective of such institutions is to ensure that
students leave after completing their studies with
very high averages. Although it has come to be
widely accepted that this quality of an entrepreneur
is essential, the traditional format of university
curriculums in Ghana is not adequately conducive to
imbuing students to or to pursuing an
entrepreneurial path. These manifest in many ways,
but one such manifestation is the overarching lack of
emphasis on learning by doing, as in simulating what
would be experienced in real life by businesses.
Development of soft skills and outdated subject
matter that could suppress innovation and
adaptability are two such areas that were pointed
out by Adu et al. (2020) in terms of areas that could
be bettered. There’s a lack of engagement between
industry and these institutions, not to mention an
absence of counseling and mentoring to name but a
few areas that could use improvement. It could be
argued that children are not being equipped in
formal education to develop the levels of confidence
and critical thinking that would allow them to excel
in business.

Currently, there is no study that investigate the
effects of the gap in the contemporary curriculum
models on the entrepreneurial intentions of
learners, especially in the context of Ghana. The
overall contribution of learners' intrinsic motivation
as well as risk attitudes has also been overlooked in
current literature. Even though the variables have
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been found to be of greater importance in practice,
the deficiency of the curriculum in the context of
Ghana has also been stated as one of the inhibitive
factors. It is important to recognize that the gap
between the entrepreneurial capacity of the learners
and their entrepreneurial performance exists within
the context of the education system in the country.
Therefore, the aim of this research is to explore how
students' internal drives to succeed and risk
attitudes mediate relationships between gaps
existing in current curricular models affecting their
intentions to launch their businesses in Ghana. It is
very helpful to enhance entrepreneurship education
so that students are able to emerge with enough
preparation to launch their own businesses during
and after school.

REVIEW OF LITERATURE AND CONCEPTUAL
MODEL

Entrepreneurial Intentions

Entrepreneurial intention can be identified as an
important concept in entrepreneurship study and
practice because it may inform us what people will
do when they start to create a business. In this
respect, individuals with a strong desire to start an
enterprise will be most likely to become successful
entrepreneurs. Remeikiene et al. (2013) highlighted
that entrepreneurial intention signifies the
increasing awareness of an individual’s desire to
initiate a new venture or to create a new core value
within an existing organisation. Accordingly, Zaman
et al. (2024) define entrepreneurial curiosity as a
desire, attractiveness, and readiness to exert
significant effort or strive for excellence in meeting
demands, unperturbed by potential risks, and a
strong willingness to learn from failure. Ojiaku et al.
(2018) say that creating jobs requires
entrepreneurial intention. The desire to create a
business will facilitate the creation of new firms and
jobs and hence may considerably help economic
development. It has been indicated that in many
countries, a majority of jobs are created by startups,
and most of them have emerged due to the
entrepreneurial desire to initiate a firm (Velasquez
etal., 2018). Entrepreneurial intention may motivate
individuals to establish new enterprises that
produce employment opportunities, foster
economic growth, and facilitate the innovation of
products and services.

The findings from Usman and Yennita (2019) proved
that entrepreneurial intention drives people
towards initiating new company initiatives. When
new businesses are created, they often require large
numbers of people to help them in running the
business. Large businesses could provide new
opportunities for people with various qualifications
and skill levels. In addition, in order for an already
running business to expand, then one needs to have
entrepreneurial intentions as noted by Paul et al,,
(2017).

328/340



Reginald Djimatey

The Journal of Asia Entrepreneurship and Sustainability

Deficiencies in Entrepreneurial Curriculum
Models

There are several shortcomings in both current
models of entrepreneurial education in Ghana that
reduce the efficacy of entrepreneurial education.
One of these shortcomings is that the course does not
provide theoretical knowledge coupled with
business skills that work in the real world of
business (Opuni et al., 2022). One can acquire so
much theoretical knowledge concerning
entrepreneurship. However, in practice, it becomes
very difficult to apply that knowledge in real life
(Kant et al.,, 2025). This limits the application of
theoretical approaches to entrepreneurial training
concerning skills for successful business operations
that encompass problem-solving, innovation,
creativity, and risk management. Among the
shortcomings that emerged in this survey are that
there was a lack of career counselling, lack of
technological integration, lack of emphasis on
entrepreneurship, lack of experience in that field,
lack of skills training, lack of soft skill training,
among others.

Inadequate career counselling

One of the flaws in most of the designs in
entrepreneurship education is the lack of
appropriate career counseling. This makes it difficult
for the students to learn how to become
entrepreneurs (Keshf & Khanum, 2022). Almeida
and Amaral (2019) indicated career counseling as
one of the most important elements to help a student
in making a career decision. It enables a student to
align personal skills, interests, and goals with the
demands and offerings of the industry or the
business world.

This important consideration is overlooked; a
myriad of problems arises to hamper the
development of entrepreneurial skills and
orientation in the students.

Students may find it difficult to grasp all the job
opportunities offered by entrepreneurship unless
they receive adequate career counseling (Keshf &
Khanum, 2022). According to Seun and Taiwo
(2017), entrepreneurship is not an overarching
subject area. You could make many kinds of
businesses, ranging from very small businesses to
rapidly expanding businesses and even social
entrepreneurship businesses. Career counseling
assists students in weighing their alternatives and
determining which kinds are most suitable for their
skills (Iwu et al., 2021).

Lack of Technology Integration

Technology is one of the most crucial factors that
contribute towards the success of startups within
the current changing business environment.
However, the current educational structure for
entrepreneurship does not appropriately integrate
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technology into the curriculum, leading to a massive
gap between preparing students and would-be
entrepreneurs towards the current business
environment (Giones & Brem, 2017; Okoye et al.,
2023). This gap emerges and creates major
implications on the effectiveness of
entrepreneurship education. It becomes impossible
for the students to learn about the utilization and
understanding of technology that is essential for the
functioning of a business because it is not integrated
into the entrepreneurship curriculum.
Entrepreneurs operating their business endeavors
within the current business environment require
essential skills about the utilization of diverse
technology aspects like e-commerce sites, digital
marketing tools, data management, and social media
management tools (Al-Gindy et al., 2022; Audretsch
et al,, 2019). If students do not master the skills on
how to operate all these technology aspects during
school-going hours, would-be business starters will
find it difficult to adapt to the current business
environment that is technology-driven. If you're not
ready, you will miss the opportunity that comes
along and will also find it impossible to operate your
business processes the way you would have wanted
(Zaheer etal., 2019).

Bosompem et al. (2017) highlight that the world of
entrepreneurship is undergoing fast changes, with
technology and digital innovation emerging as
important determinants in the success of the
corporate world globally. Yet the major omission of
the entrepreneurial curriculum in most schools in
Ghana is the lack of focus on digital
entrepreneurship or the use of technology in starting
and running businesses (Afriyie & Boohene, 2014).
It is essential to note that leaving the pupils behind
in the entrepreneurial programs of most schools is
that the benefitting of the digital world is that pupils
need to be computer literacy as well as proficient in
the use of computers. It is important for the new
generation of entrepreneurs to be able to apply
digital marketing on social media and online
businesses as well as recognize the impact of
emerging technologies like blockchain and artificial
intelligence on their businesses (Olutuase et al,
2023).

Insufficient focus on entrepreneurship

Entrepreneurial models of curriculums are set to
equip the learner with the required information,
skills, and attitude for pursuing entrepreneurial
activities (Zaheer et al, 2019). However, the
challenge with most of the models is the poor
treatment of entrepreneurship as a fundamental
part of the learning experience (Jafari-Sadeghi et al.,
2021). Such shortcoming might occur in various
ways, which in the end affects the success of the
programs in developing entrepreneurial skills and
creativity. One manifestation of the issue is that
entrepreneurial learning does not apply
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interdisciplinary approaches (Leonidou et al., 2020).
Entrepreneurship often requires you to have the
skills and be proficient in many areas of study. For
example, in entrepreneurship, you need to be
proficient in fields such as business, technology,
design, as well as the social sciences. Entrepreneur
programs are often restricted within departments of
business schools. It can be difficult for the programs
to expose the pupils to other viewpoints. It is even
harder for the programs to provide the learners with
the skills to apply their understanding of various
subjects in other fields (Hsieh & Wu, 2019).
According to Steininger (2019), another challenge
that was identified is that students are not provided
ample opportunities to learn about
entrepreneurship. Many students are taught more
about the theories rather than applying what they
learn to real-life by doing practical work, which is a
very important aspect to acquire business skills to be
a success later on (Drobyazko et al, 2019). This
could be a challenge to students since it might be
rather difficult for them to apply what they learned
from class to a real-life business problem if they are
not provided ample opportunities to carry out tasks
such as business simulations, startup ventures, or
internships with entrepreneurs.

Lack of Industry-Relevant Experience
“Furthermore, it is argued that another large issue
with most entrepreneurial curriculum approaches is
that they place too little emphasis on relevant
experience in the field,” according to Liideke-Freund
in 2020. Educational institutions tend to impart their
students with a very strong background
educationally in subject matter and basic
entrepreneurial skills; nevertheless, these programs
impart little or no direct experience relevant to
industries, which is very essential and directly
related to practical skills (Tondeur et al., 2019). This
can make entrepreneurship education not very
efficacious. One very big issue is that students are
not given an exposure or glance at what actually
exists in reality, meaning they lack exposure to
problems faced by entrepreneurs (Oliver & Oliver,
2022). This is because they learn about ideal aspects
or examples rather than real scenarios through case
studies that do not contain or reflect the dynamics
and unpredictability of the business world (Hsieh &
Wu, 2019). Thus, they are not exposed or trained for
any real challenges in running their own
organizations or business setups.

Additionally, for a businessman or woman to be
successful, they must be well-versed in their
business because every business has its unique
environment or dynamics (Chen, 2025). Students
would not be able to grasp these nuances because
their learning would not encompass practical
learning related to their field of interest. Take, for
example, a tech businessman; they would need to
stay updated about the latest advancements or
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regulations concerning intellectual properties. A
person involved in the food business would need to
stay updated about health regulations as well as
supply chain management (Chege & Wang, 2020).
Students would come up with ideas for their
business that may be excellent on paper but not
practical when applied to their field of interest
because they would not encounter these challenges.
Another key aspect is the lost networking and
advisory contacts that come with having a job in the
industry (Mat et al., 2015). This is because those who
want to start their own companies will be able to
network with industry professionals and future
business associates by gaining experience in the
industry.

Lack of Practical skills

One major flaw in most of the curricular frameworks
in the area of entrepreneurs is the lack of attention
to skills training (Oladele et al., 2025). Even if it is
true that most training courses aim to provide
theoretical information and basic skills to
entrepreneurs, they are just as inadequate in
providing the pertinent practical experience
requested to successfully enter a particular industry
(Zaheer et al., 2019). There might be a discrepancy
between what one learns in school and what a
business requires, and it could be harmful to the
training of would-be entrepreneurs.

Students often do not have access to real-world
problems that businesses face (Jafari-Sadeghi et al,,
2021). The typical experience provided in most
fields of study is based on optimal scenarios and case
studies that are very helpful but do not adequately
depict the complexity and instabilities of the real
world. This often results in students being
unprepared to deal with real-world issues in running
a business enterprise on their own (Leonidou et al.,
2020). Unless people are prepared, it becomes
difficult to apply their knowledge in an efficient
manner as business practices.

Limited focus on soft skills

There are many reasons why soft skills are
important for entrepreneurs. For instance,
communication skills play a significant role in idea
presentation, negotiation, establishing relationships
with clients, and establishing relationships with
collaborators (Llorente et al, 2023). For
entrepreneurs to attract investors, hire good
employees, and grow their businesses, they must
demonstrate their ability to articulate their vision
and value proposition in an effective manner-
convincing their audiences. On the other hand,
leadership skills are valuable for motivating
employees, encouraging them to work hard, and
establishing a good working environment.
Entrepreneurs lacking strong leadership qualities
may find it difficult to motivate their staff, thereby
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frustrating their business success (Pauceanu et al.,
2021; Ahmad, 2025).

Another key soft skill is emotional intelligence. It
enables entrepreneurs to cope with stress and
pressure when things go wrong. It also enables them
to work with people and make good decisions when
they encounter problems. It involves understanding
yourself and your own behavior and feelings and
understanding another person and being able to see
things from another person’s point of view. Also,
entrepreneurs with high emotional intelligence can
accept criticisms and make a positive place of work.
Problem-solving is another key soft skill that enables
entrepreneurs to cope with problems and change
when they occur. They should not only analyze
problems but also come up with innovative ideas to
resolve problems and take appropriate steps to
convert those ideas into reality and bypass problems
and take opportunities.

Limited interdisciplinary approach

Moreover, the narrow multidisciplinary focus of the
curriculum obstructs the development of holistic
perspectives as well as the required creativity for
entrepreneurship. Entrepreneurship is naturally
multidisciplinary since it encompasses concepts cut
across different fields of study like business,
economics, psychology, sociology, engineering,
among others (Israr & Saleem, 2018). Students
might cultivate narrow/partial concepts about
entrepreneurship since they will not get the chance
to encounter multiple concepts. It might be difficult
for the students to formulate new ideas as well as
react amid dynamism in the businesses. Moreover,
entrepreneurship often involves the solution of
complex problems that require multidisciplinary
approaches as well as collaboration (Veldsquez et al,,
2018). Students might have difficulty in acquiring
the required skills in critical thinking as well as
creativity in order to successfully seek as well as
resolve the problems if they lack experience in
multidisciplinary approaches while in learning
institutions (Sieger et al, 2018). The lack of
readiness might make the individual reluctant or
unwilling to become entrepreneurs since they might
believe that they lack the capacity to manage the
challenges that accompany entrepreneurship. In
conclusion, the manner in which learning
institutions are organized in silos might discourage
individuals to work together as well as be innovative.
In addition, failure to adopt an interdisciplinary
approach may hinder the emergence of new ideas
(Kummitha, 2019). A multidisciplinary education
system promotes creativity by giving students a
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chance to benefit from a wide range of ideas and
approaches. Students may forego opportunities for
innovative idea generation at the nexus of subject
matter specialties unless they are educated about
them (Lynch et al,, 2021). Note that the integration
of business acumen and technical understanding
may provide for more creative and lucrative
outcomes, as opposed to a curriculum that seems too
specialized (Ementa et al., 2017). By the same token,
the practical relevance of the education being
offered will decrease as a curriculum becomes too
specialized or narrowed. Entrepreneurs tend to
operate in environments which require them to
make use of a wide array of knowledge from a
variety of subject matter specialties. Too specialized
a curriculum may therefore divorce theory from
practice (Liideke-Freund, 2020; Tondeur et al,
2019). There may therefore be a diminished
likelihood of practical entrepreneurship training
because students may find it difficult to implement
their knowledge in a complex manner as it may exist
in real-world situations that require simplicity for
resolution.

Outdated content

Secondly, the inclusion of outdated or irrelevant
material in the curriculum significantly hinders the
ability to teach entrepreneurship effectively.
Entrepreneurship is evolving rapidly due to the
introduction of new technologies and market
dynamics. The inclusion of outdated material in
entrepreneurial education courses renders these
courses less effective and less relevant too.
According to Adewumi & Cele (2023), the inability of
students to have access to the latest trends,
technologies, and best practices will render them
inability to adapt easily into the ever-changing world
of entrepreneurship. This will widen the gap
between their entrepreneurial aspirations and their
actual achievements. According to Adewumi and
Cele (2023), entrepreneurship thrives by innovation
and adaptability, and training in obsolete knowledge
can hinder students’ creativity and the development
of innovative firm ideas. As a result, students may
demonstrate lower motivation to pursue
entrepreneurial endeavors if they perceive their
education as outdated or irrelevant to real-world
challenges and opportunities.

The work is guided by the conceptual model as
illustrated in Figure 1. The model illustrates the
proposed correlation between inadequacies in
current curriculum models and their impact on
entrepreneurial intention.
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Figure 1: Conceptual Model (Author’s Construct, 2024)
The conceptual framework of this research one, and it’s crucial to be aware of what hinders or

postulates that there is a relationship modeled by
which the lack of effectiveness of existing curriculum
models impacts entrepreneurial intentions of
students, which is moderated by students' internal
motivation to start businesses and risk tolerance.
The given paradigm is based on existing frameworks
under which researchers evaluate an existing
relationship through channels which might have an
influence on entrepreneurial objectives (Nunfam et
al,, 2022; Rengiah&Setosa, 2014).

The independent variable that represents the core of
the framework is a lack of effectiveness of current
curricular designs. As mentioned in the introduction,
a lack of effectiveness of current curricular designs
creates a problem in a number of university
education sectors conducted in Ghana that are
intended to promote entrepreneurship development
among students. A number of examples include a
lack of focus on practical or real-life business
situations within practical learning sessions, a lack
of emphasis on digital entrepreneurship and the use
of technology, a lack of development of relevant soft
skills, a lack of relevance and up-to-date knowledge,
a lack of interdisciplinary approaches, a lack of
career advice or mentorship programs, and a lack of
industry engagement. These variables are seen as
potential inhibitors of promoting entrepreneurial
readiness among students.

The key purpose of the framework is to concentrate
on the Entrepreneurial Intentions. This concept
reveals how much a person is passionate and
committed to beginning a new venture. Many
individuals believe that wanting to become
entrepreneurs is a significant milestone to become
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drives individuals to become entrepreneurs to
promote new business ventures to begin.

The mediating variables Students’ Intrinsic
Motivation and Students’ Risk Tolerance are key
explanatory variables in the relationship that exists
between curriculum gaps and entrepreneurial
behavior. In the area of entrepreneurship studies,
this could be because of the clear appeal that exists
in innovating or in responding to business
challenges. Students’ Risk Tolerance, on the other
hand, refers to an individual’s predisposition to
taking risks. This is considered an important
personality dimension in determining decision-
making behavior in entrepreneurship. Individuals
who tend to take many risks tend to display strong
entrepreneurial behavior. The study proposes the
following hypotheses related:

H1: Flaws in existing Curriculum Models negatively
impact students' entrepreneurial spirit.

H2: Gaps in curriculum learning negatively impact
(a) their innate entrepreneurial inclination to start
their own businesses and (b) their disposition to
take risks in regards to establishing their own
businesses.

H3: More intrinsic motivation to be an entrepreneur
will lead to higher entrepreneurial intentions.

H4: Elevated risk tolerance would be hypothesized
to enjoy a positive relationship with entrepreneurial
tendencies.

H5: It is proposed that intrinsic motivation (a) and
risk tolerance (b) act as mediators in the relationship
between the deficit of the curriculum and
entrepreneurial intentions.
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Although other psychological factors like self-
efficacy are acknowledged to be important
predictors of intention to be entrepreneurs and
mediators of motivation-based factors, it is the
mediating influences of intrinsic motivation and risk
tolerance upon which this particular model focuses
in attempting to identify distinct pathways by which
curriculum weaknesses could appear in the
Ghanaian setting as indicated by the mode of
analysis in terms of structural equation modelling to
provide empirical confirmation for the direct and
indirect effects.

MATERIALS AND METHODS

Research Design, Participants and Sampling

The research aimed to investigate issues pertaining
to curricular models that reduce people’s
willingness to establish their own businesses in
Ghana, and it was carried out using a quantitative
research design. The use of numbers to investigate
hypotheses and generate conclusions about a larger
population defines a quantitative research design
(Apuke, 2017). The research design calculates the
relationship between variables to determine their
numerical values (Apuke, 2017). The target
population includes final-year students from the

RESEARCH ARTICLE

University of Energy and Natural Resources, the
Catholic University College of Ghana, Sunyani
Technical University, Anglican University, and Valley
View University. The total number of final-year
students stood at 11,145. To determine the sample
size, the formula provided by Yamane (1967) and a
confidence level of 95% was used, and the sample
size consisted of 387 students sampled using both
proportional and simple random sampling
techniques. However, 370questionnaires were
returned, and the response rate stood at 96%.

Data Analysis

Structural Equation Modeling (SEM) tools were used
to analyze the data and explore the relationships
between issues with the current models of
curriculum, intrinsic motivation, risk tolerance, and
entrepreneurial intentions. Structural equation
modeling allows for the simultaneous testing of
multiple linkages and latent constructs within a
common analytical framework. First, a confirmatory
factor analysis (CFA) was conducted to assess the
validity and reliability of the measurement model,
which was then followed by path analysis to test the
proposed relationships between the latent
constructs.

RESULTS AND DISCUSIONS
Table 1: Demographic Data of Students

Questions Categories Number Percentage

Gender Male 191 51.6
Female 179 48.4
Total 370 100

Age 21 - 25 years 158 42.7
26 - 30 years 83 22.4
31-35years 67 18.1
36 - 40 years 36 9.7
Above 40 years 26 7.1
Total 370 100

Source: Field Data (2024)

= The analysis of Table 1 indicates that 51.6% (191
students) of the survey respondents are male. There
are 179 female students, which makes up 48.4% of
the total, a few less than the male population. The age
demographic of the students reveals that they are all
in various stages of their life cycles. This reveals that
a vast variety of individuals are in educational
institutions. The largest demographic of individuals
belongs to the 21-25 age group, which consists of
42.7% (158 pupils) of the total. This largest
demographic reveals that those individuals are in
late teens/early twenties and are either in college or
have recently started their graduate coursework.
The next demographic includes individuals aged 26-
30 years. This ages 22.4% (83 pupils) of the total
individuals polled. There are also 18.1% (67
individuals) in the 31-35 age demographic that
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reveal that a vast majority of individuals are going
back to college. This would reveal that individuals
are going back for a master’s degree, further training
in their current job position, or specializing in a
certain path having a few years of experience in a
current position. There are 36 individuals in the 36-
40 age demographic with 26 individuals in the 40
years+ demographic. This reveals that a vast
majority of individuals in the educational system
include individuals of a vast variety of ages. These
demographic reveals individuals that are
professionals seeking advancements in their
path/career changes or individuals seeking a vast
majority of enlightenment for the rest of their life.
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Indicator Loadings for Deficiencies in existing
under-graduate curriculum models

Presenting standardized loadings of each indicator
on its respective construct offers transparency and

RESEARCH ARTICLE

clarity regarding the strength and direction of the
relationships between individual items and their
underlying constructs. The results for the indicator
loadings are indicated in Table 2.

Table 2: Indicator Loadings for Deficiencies in existing under-graduate curriculum models.

Construct Loadings
Deficiencies (Cronbach’s alpha = 0.963, CR (rho_a) = 0.963, AVE = 0.729)

LFS1 0.889
LFS3 0.877
LFS2 0.875
IFE2 0.873
IFE3 0.861
0c3 0.857
0C4 0.853
LPS3 0.847
LFS4 0.831
LPS1 0.818
LPS2 0.807
Entrepreneurial Intentions (EI: Cronbach’s alpha = 0.915, CR (rho_a) = 0.916, AVE = 0.746)

EI5 0.827
El6 0.884
EI7 0.893
EI8 0.869
EI9 0.845
Risk Tolerance (RT: Cronbach’s alpha = 0.882, CR (rho_a) = 0.927, AVE = 0.743)

RT1 0.897
RT2 0.898
RT3 0.922
RT4 0.713
Intrinsic Motivation (IM: Cronbach’s alpha = 0.917, CR (rho_a) = 0.908, AVE = 0.802)

IM1 0.931
IM2 0.826
IM3 0.906
IM4 0.915

Source: Field Survey (2024)

Key: EI = Entrepreneurial Intention, IFE = Insufficient Focus on Entrepreneurship, LPS = Lack of Practical Skills,

LFS = Limited Focus on soft Skills, OC = Outdated Content.

The indicator loadings in table 2 suggests a robust
and stable loadings for all constructs. This suggests
that these chosen indicators are able to well measure
their respective constructions. High indicator
loadings indicate that these chosen indicators are
able to well measure the underlying construction in
the given model, making it efficient in assessing
validity in the measurement model. For example, the
indicators EI5 to EI9 indicated significant loading
values for the latent construction "Entrepreneurial
Intentions,” varying from 0.794 to 0.872. The
remaining did not fulfil the 0.7 requirement for
indicator loading values and therefore weren't
considered. These values indicate that these did well
in portraying distinct aspects related to
entrepreneurial intentions, indicating a significant
correlation with the entire construct. Moreover, the
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signs indicating curriculum deficits also appeared
high, varying from 0.807 to 0.889 for the entire
latent construct. These values indicate that these are
well associated with their respective construct. This
suggests that each item used for validating
hypotheses indicated significant impacts.

The values of Average Variance Extracted (AVE)
remains between 0 and 1. A high AVE indicates
greater convergent validity (Fornell & Larcker,
1981). The individual AVEs for the unique constructs
lie between 0.729 and 0.802. These values suggest
that on average, each set of items shares a strong
part of their variability with the construct. Thus,
from the table above, it is clear that the convergent
validity in the given model is very high. This is
because the values demonstrate that all the variables
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in each construct are interrelated. This provides us
with greater confidence in the findings of the model
because it gives us greater assurance in the findings
regarding the constructs under study.

Structural Model Fit for Deficiencies in existing
under-graduate curriculum models

The F-square is a measure used to assess the effect
size or the proportion of variance explained by a

RESEARCH ARTICLE

particular exogenous construct on an endogenous
construct in the structural model. Typically, F-
square values above 0.02 are considered small,
values above 0.15 are considered medium, and
values above 0.35 are considered large effect sizes.
The F-square value is indicated in Table 3.

Table 3: F-square

Original sample (0) T statistics P values
Deficiencies -> EI 3.690 7.054 0.000
Deficiencies -> RT 0.747 4.199 0.000
Deficiencies -> IM 0.858 3.960 0.000
RT -> EI 0.080 2.413 0.016
IM -> EI 0.045 1.959 0.050

Source: Field Survey (2024)

One of the key findings is that most of the factors
were highly influential in entrepreneurial
inclination, as was evidenced by their high F-square
values and low p-values. For instance, the deficits
had a high F-square value of 3.690 in regard to the
students' entrepreneurial inclinations. Moreover, its
significant P-value (<0.05) and t-statistic (>1)
further highlight the significance of deficits in
relation to shaping individuals' desire to engage in
entrepreneurial activities.

Similarly, the deficiencies in existing curricula
significantly affect risk tolerance and intrinsic

motivation since their F-square values are
considerably high-0.747 and 0.858, respectively-
with significant P-values-less than 0.05-and t-
statistics greater than 1. On the contrary, the results
indicate risk tolerance and intrinsic motivation have
relatively minor effects on entrepreneurial
ambitions. The respective p-values are a bit higher
but below the critical level, and the t-statistics are a
bit lower but still significant, which is above 1. These
results indicate that our hypotheses testing by
means of path analysis yielded very good statistical
results.

Table 4: Total Effects

Hypothesis Relationship Measured coefficient t- statistic p-values = Remarks

H1 Deficiencies -> EI -0.898 57.096 0.000 Supported
H2a Deficiencies -> RT 0.654 15.443 0.000 Not Supported
H2b Deficiencies -> IM 0.680 15.577 0.000 Not Supported
H3 RT -> EI -0.275 5.629 0.000 Not Supported
H4 IM -> EI 0.212 4.337 0.000 Supported
H5a Deficiencies -> IM -> EI 0.144 4.227 0.000 Supported
H5b Deficiencies -> RT -> EI -0.180 5.290 0.000 Supported

Source: Field Survey (2024)
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Figure 2: Structural Model of Deficiencies in existing under-graduate curriculum models.

Based on the findings of the partial least square
structural equation modelling analysis, there are
significant relations that exist between curriculum
gaps, intrinsic motivation, risk tolerance, and
entrepreneurial intentions. The gaps in the
curriculum had a large and negative statistically
significant effect on entrepreneurial intention: § = -
0.898, t = 57.096, p < 0.001. This is indicative that
when a student becomes highly aware of defects in
the academic program for entrepreneurship, his or
her tendency toward entrepreneurship decreases
significantly.

Contrary to hypothesis 2, curricular deficiencies
significantly positively influenced both risk
tolerance and intrinsic drive. Deficiencies were
positively related to risk tolerance (f = 0.654, t =
15443, p < 0.001), suggesting that students
experiencing curricular deficiencies may exhibit a
stronger tendency towards taking risks. Deficiencies
were positively related to intrinsic motivation (f§ =
0.680, t = 15.577, p < 0.001), indicating that
academic deficiencies may boost students' inner
desire to achieve or win a challenge.

Thus, the investigation brings to light the fact that
risk tolerance and intrinsic motivation had
significant influences on entrepreneurial aspiration,
but in different ways: risk tolerance negatively
influenced entrepreneurial goals (f = -0.275, t =
5.629, p < 0.001), meaning that increased risk
tolerance is somehow negatively related to
entrepreneurial intentions. The above-mentioned
result seems a bit paradoxical; in certain contexts,
high-risk tolerance may not always imply
entrepreneurial activities. By contrast, intrinsic
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motivation positively and strongly influenced
entrepreneurial goals (f =0.212, t = 4.337, p 0.001),
as various studies also show how much self-driven
motivational drive is important for entrepreneurial
activity.

Two particularly important indirect pathways for
mediation effects were observed. First, the indirect
positive impact of curriculum deficiencies on
entrepreneurial intentions was significant via
intrinsic motivation: § = 0.144, t = 4.227, p < 0.001.
This would mean that while deficiencies may reduce
entrepreneurial intentions directly, they at the same
time develop intrinsic motivation, which increases
these intentions. Second, an indirect negative effect
through risk tolerance-f = -0.180, t = 5.290, p <
0.001-reveals that through increased risk tolerance,
deficiencies hamper entrepreneurial ambitions.

In summary, the shortfalls in the curriculum
influence people's entrepreneurial intentions both
directly and indirectly. The direct path is strongly
negatively related, while the indirect paths work
through intrinsic  drive-positively-and  risk
tolerance-negatively. This suggests that the negative
effect of deficiencies within the curriculum on
entrepreneurial intentions is at least partially
explained by these deficiencies diminishing
students' intrinsic drive and their tolerance for risks,
which is inherent in entrepreneurship and leads to
lower entrepreneurial desire. All the links that
emerged within the model were statistically
significant, underlining the complex and multi-
dimensional influence of perceived educational
disparities on the entrepreneurial desires of
students attending university.
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CONCLUSION AND IMPLICATION

The present study investigated, from an intrinsic
drive-risk tolerance perspective, the effects of
curriculum deficiencies on the entrepreneurial
intentions of students in Ghanaian universities.
Students’ entrepreneurial tendencies are
significantly and negatively influenced by perceived
defects in undergraduate education models. On the
other hand, two of these deficiencies have an indirect
and positive effect on entrepreneurial intention but
in opposing ways: intrinsic desire increases it, while
risk tolerance decreases it. These results show a
complex interaction in which curriculum
deficiencies reduce students' entrepreneurial desire
and elicit psychosocial responses that could dampen
or heighten this impact. This current research adds
complexity to the debate about entrepreneurial
education in higher education institutions in Ghana.
Results have implications for policy as well as
practice. The strong negative impact of curriculum
gaps in entrepreneurial intention brings to the fore
the need for immediate reforms in higher education
curricula, aligning academic contents with practical
needs for entrepreneurship, while embedding soft
skills, technological know-how, and
interdisciplinary learning. Intrinsic motivation in
conjunction with risk tolerance implies that
educational interventions must be more than the
transmission of content. School systems must
nurture the desire of youngsters and monitor the
level of risk they can take. Finally, national programs
for entrepreneurship education should nurture
experiential learning, mentorship, and psychological
empowerment to complement shortcomings in
curriculum design and foster entrepreneurial
mindset. Based on this study and other studies, we
recommend that the use of universities should use
business incubators, startup labs, and field projects
to connect theory and practice, like what we have
learned from Nigeria (Olutuase et al., 2023). Tests
should also be revised to address creativity,
ingenuity, and problem-solving rather than
memorization. The utilization of teaching strategies
that foster independence, competence, and
connection-three things which might enhance
motivation-is encouraged herein. Provide students
with means of evaluating and dealing with risk in a
positive manner and make entrepreneurial
mentorship and collaboration between schools and
enterprises a permanent feature of the school
system in order to assist students in all phases of
entrepreneurship. Due to the singular nature of the
findings and limitations of the current study, several
other avenues of research are possible. Future
research should also investigate longitudinal effects
of curriculum enhancements and entrepreneurial
experiences on intentions and venture creation
using longitudinal approaches. The psychosocial
factors of self-efficacy, entrepreneurial attitude, and
perceived behavioral control need to be explored in
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more detail. Research in other regions or countries
would determine if the relationships found herein
are culturally or institutionally specific to Ghana or
apply to other emerging country contexts.
Qualitative approaches may provide more detail
regarding why entrepreneurial intentions are lower
in this context.
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